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ABSTRACT

The government of Uganda and the parent expect all learners to attend school daily toreceive
the best education so that they can have a bright future. Education prepares thelearner for life;
if the learner drops out, he/she will struggle to succeed in life. The ever-increasing rate of
primary school dropouts in Uganda is of great concern as it has negativelyimpacted on
education in the area. The education system as well as the Ugandan communityhas over the
years been affected in various ways. For example, school dropouts becomeliabilities to the
community as they are not able to contribute maximally to nation development.
Inmostcasesthedropoutsengageinanti-socialcriminalactivities. Theyalsocauseeducational

wastage in the formofresources. Forthese reasons,it was ofparamountimportance to determine

the reasons for dropouts and establish the possible solutions to thisnationalproblem.

This study has examined factors influencing learners to dropout. It employed a
qualitativeresearch design, using focus group interviews and field notes to succeed in
investigating thecausal factors of learner dropouts. Purposive sampling was used for the
research because
itwasconvenientfortheresearchintermsoftime.Byusingpurposivesampling,theresearcher ~ was
able to include participants according to the relevant criteria based on theemerging research
question:  What are  the  factors influencing learner  dropout?  The
mainobjectivewastoidentifythefactorsinfluencingprimaryschoollearnerdropoutsinBusia

District,Uganda.

The focus group interviews were made up of one Head Teacher and five educators from each
ofthe selected three primary schools which are located in Busia Districtin
Uganda.Thistypeofsamplingwasusedbecausetheresearcherwantedrichinformationfromparticip

antsregardingthereasonsforlearner’s droppingoutofschool.

It has emerged from the empirical findings of the study that learner dropout is among others
caused by school and home related factors. The study revealed that some learners dropped out
of school because they were orphans, while others dropped out of school after being absent
for a number of weeks. Mainstream classrooms were also found to encourage dropping out
because educators are not fully trained to address problems that learners with disabilities

bring to the classrooms. Lack of parental involvement was found to drive learners away from
iv



schools and into the streets. Due to poor financial situations learners leave school  and are
forced into child labor to better their families “living conditions. Teachers’ attitude was found
to be a factor because they lack the necessary skills in developing learners. Other learners

decided to stop schooling totally after repeating a grade.

DuetothehighprevalenceofHIV/AIDSIn Busia,
manylearnersaretakenoutofschooltotakecareof their ill relatives. Some learners drop out of
school after being abused and neglected. Dueto the high unemployment rate and poverty in
Uganda, many learners quit school to supporttheir families. All the above causes for learners

dropping out of school have been discussedindetailinchapterfour.

These factors are complex issues, which should be handled by trained people. As
learnersspendagreatidealoftimeintheirschoolenvironments,theeducatorsplayanintegralpartin
alleviating the learners™ social problems. It is essential that learners with social
problemsseekprofessional helpatan early stage.Educatorsare obliged to help these
learnersalthough they are not necessarily equipped to give the required assistance.
Suggestions

andrecommendationsarementionedtoalleviatethesituation: Thestudyrecommendsthatprimary
schoollearnersshouldbeencouraged tocomplete theirprimary leveleducation;
TheMOESshoulddeveloppolicyguidelinesoninclusiveeducation;facilitatelegislationoncompuls
orybasiceducation;improveteachingandlearning conditions in all schools; abolish child labor
especially at the border and the mining sites in Busia; create employment opportunities
forparents to prevent child labor. All the above suggestions hoped to be solutions to the

problems of learner dropouts asdiscussedindetailinchaptertwo
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CHAPTERONE

1.1 Introduction

This chapter presents the general background, contextual back ground, statement of the
problem, central/analytical research question, practical/action question, objectives of the
study, research questions, hypotheses of the study, scope of the study and significance of the

study.

1.2 General Back Ground

Inevery country education is believed to be a key to success, especially in these modern
days;without it one can barely survive. Education helps people to become useful members of
thesocietyinwhichtheylive.Primaryeducationlaysthefoundationforfurtherstudies.Based o the
above; it’s believed that, learners who drop out of school compromise theirfuture. They
cannot function effectively compared to other educated members of society.Cases of learners
who dropped out are found all over the world, however, the focus of this study willsBusia
district in Uganda. Themainaimistoidentifythefactorsthatcontributetowardsprimary school

dropout ratesin Busia district in Uganda.

Mostfathers inBusia arepartofthe borderlabor force and the mining sites,meaningthey
spendlongperiodsoftimeintheBusia boarder work and the mines.
Whilethemothershavetobemoreresponsiblethan usual. (Lekhanya 2008) stated thatwith so
many of the community’s members involved in such activities, the tension has lasting effects
on the academic progress of Uganda’s learners.Consequently, the place of the children in the
society often becomes confusing and theydevelop negative attitudes towards formal learning
since the elders in the families are earning from non-educational activities. The absence of
fathers is part of theproblem behind both the high dropout rate in Uganda’s schools and the

relatively smallnumberoflearnerswhostudyfurther thanprimaryschoollevel(Lekhanya2008).

According to Lekhanya (2008:18), dropout rates among learners limit the capacity of the
national growth equivalent to its maximum potential. The generational effects of high dropout
rates have more consequences than those for an individual and present day society. Children
raised by parents who are illiterate are in turn more likely to drop out of school, thus this

continues to the next generation the adverse effects associated with learners dropping out of
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school.

According to Mokone & Maphokwane (2011), the characteristics of dropout learners are as
follows: excessive absenteeism, repeat grades frequently, violent behavior, poor work
performance and many of them are poor and vulnerable. It is very important to carry out this
study for several reasons due to the advent of the Universal Primary Education policy in
Uganda. For one, it is expected that from primary 1-7 every learner should be in school by
now; unfortunately, this is not the case. Learners are seen roaming the streets of Busia

District and many stack in villages especially at the boarder point and the gold mines.

The primary care of children is offered by the immediate family and if they fail to take care
ofthechildren,theextendedfamilycanactascaregivers.Intheseinstitutionsneglectnormallyleadsto
childrendroppingoutofschooltowanderaroundinthestreets. Theinformal arrangement of foster
care within families also proved to be no longer suitable for anumberofreason
suchasthehighrateofchildabuseintheseinformalfostercarearrangements, which further leads to

learners dropping out of school and living in the streets(Sebatane2009).

According to UNICEF (2007:5), in temporary care arrangements it is easy for learners to
drop outof school and prefer living in the streets because of being abused by relatives.
Orphanedlearners get hired out by relatives as domestic workers or herd boys for cheap labor.
Theyget physically, emotionally or even sexually abused or exploited. Sometimes they do not
getequal opportunities to attend school because they have to perform certain chores for
thefamilieswhoaretakingcareofthem.Hencelifeinthestreetsseemsattractiveasopposedto that of
abuse and torture in the homes they live in. According to WHO and UNAIDS(2007:16), the
vast majority of learners in Uganda are faced with various problems such asabuse, rape,
disability, child labour and child neglect among other factors. Traditional beliefs such as
boysherdingcattleandeducationbeingconsideredunimportantforgirls,contributesgreatlytowards

their dropout of school in sub-Sahara Africa.

Uganda Bureau of Statistics (2008 report) showed that, border points’ Learners went to
schooleitherhalfayearorabandonedittotally.Formaleducationhadnotbeenconsideredimportant
for people at the border point such as Busia; they had to go to business sand the mines in

Busia asthey grew older. Parents do not see the importance of formal education as an answer



topoverty and other social problems.

According to the education standards agency (ESA 2022 report), Uganda still has a long way
to go before achieving the MillenniumDevelopment Goal (MDG) of Universal Primary
Education. ESA (2022 report) stated that a combination of poverty, food insecurity and
orphan-hood challenges mostchildren’s potential to be educated in Uganda. However,
recordsfromtheMOES(MOES 2008 report),evenwithUniversal Primary
Education(UPE)publishedin2000,poorhouse-holdsoftencannotaffordtosendtheirchildren  to
school. Due to the increasing impoverishment, girls are frequently being
removedfromschoolto carefor theirsiblingswhiletheirparents lookforwork.

Manyorphansdropoutofschoolsimply tolookforameanstosurvive.ThePovertyReduction
Strategy (PRS) in Uganda (MOES 2007:8) indicatedthat the education system faces
challenges. Enrolment increased but the completion and dropout rate increased due to
poverty, lack of scholastic materials required for children to keep in
schools.Forthoselearnerswhodo enroll atschool,on
averagewalkingtoschooltakesoveranhourandlearnersarriveatschoolalreadyhungryand yet
they have no lunch meals at school

h e n c e attendclassesirregularlywhichresultsinincreased dropout rates.

1.2 ProblemStatement

The ministry of Education through the policies like Universal Primary Education (UPE),
Education standards Agency (ESA), among other policies aims at improving the enrollments
and quality of education in Uganda education system. The main objective of adoptability of
the MDGs in education was to improveenrollments in schools and reduce school dropout
rates among primary schools as well as reduce illiteracy amongst Ugandans(MOES2008
report). In vast to achieve the above stated aims, The government of Uganda introduced the
education reforms to vocationalize schools, pay teachers’ salaries, improve the infrastructures
in schools through the construction of classroom blocks and staff quarters, avail the necessary
teaching learning materials for effective and efficient teaching learning process and involved
Parents in the management of their schools through School management bodies such as

School management Committees (SMCs) (MoFPED report to Parliament 2022).

Though government has such interventions in place, Uganda’s goal of a proposed increase in

3



the Net Enrolment Rate (NER) at the primary schoollevel is still undesirable and raises a
serious concern amongst scholars.J. Nalunkuuma reported in Nile Post (2023:08), that School
dropout rates in Uganda are high, with about 45% of primary school children and 30% of
secondary school children dropping out before completing their education. This is in line with
UNESCO (2021 Report)which showed that school dropout is most likely to increase from
45% in 2023 to a slightly higher percentage in 2024 due to poverty levels amongst Ugandans,
child labour amongst border point and the mountainous areas schools, poor attitude amongst
the educators and the orphan hood rate in families.
Inaddition,recentreviewsoftheeducationsectorbytheWorldBankrevealed that 15% of primary
school-aged children still remain outside the formalschoolingsystem in Uganda regardless of

the existence of programs like UPE.

If such interventions have been put in place to cub school dropout rate in primary schools in

Uganda, why is school dropout of primary schools children in Busia district still a challenge?

1.3 Analytical/Central Research Question
Why do primary schools children in Busia district dropout of school despite all the efforts of

government and other stakeholders have put in place to ensure children stay in schools?

1.4 Action/Practical question
What can government and other stakeholders do to cub the high rates of school dropout rates

of primary school children in Busia district?

1.5  General Objective
To find out why school going children in Busia district are dropping out of school?

1.6 Specific objectives
1. Toexamine how orphan hood lead to school dropout in primary school children in Busia
District.

2. To establish how child labour lead to school dropout in primary school children in Busia
District.

3. To assess how students’ educators contribute to school dropout in primary school

children in Busia District.

4. To find out how Poverty leads to school dropout in primary school children in Busia
District.



1.7  Research questions
The research questions that were investigated in the study are;

1. How much does orphan hood lead to school dropout in primary school children in Busia

District?

2. How does child labour lead to school dropout in primary school children in Busia

District?

3.  How dostudents’ educators contribute to school dropout in primary school children in

Busia District?

4. How does Poverty leads to school dropout in primary school children in Busia District?

1.8  Hypotheses of the study
1. Orphan hood lead to school dropout in primary school children in Busia District.

2. Child labour lead to school dropout in primary school children in Busia District.

3. Students’ educators contribute to school dropout in primary school children in Busia

District.

4.  Poverty leads to school dropout in primary school children in Busia District.

1.9  Significance of the study
This study will provide an opportunity for the stakeholders who understand education issues

to express and share their views about school dropouts.

The study contributes to remedies on school dropouts in primary school children in the
country and guide policy makers on setting policies that consider limitation on school dropout
in primary school children in Uganda.

The study analyses how several parameters lead to school dropout of children in primary

schools in Uganda.

The study strengthens the already existing work of other researchers on the questions on

school dropout amongst children in primary school in Uganda.

For the researcher, the study is conducted as a partial fulfillment of the requirements for the

award of a degree in Primary education of Busitema University in Uganda.
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1.10.0 Scope of the study

1.10.1 Geographical Scope

The study was conducted among selected primary schools in Busia district.Busia District
borders Tororo District to the north, Busia County, Kenya to the east, Namayingo District to
the south, and to the south-west, and Bugiri District to the west. Busia, Uganda, the site of the
district headquarters, is approximately 35 km (22 mi) by road south of Tororo, the nearest
large town. Busia 384,000 Population [2020] — Projection 734.1 km2 Area 523.1/km?
Population Density [2020] 3.0% Annual Population Change [2015 — 2020]. Dominant
languages spoken include Lusamia - Lugwe, Ateso, Kiswahili and Luganda. The district is
located 200km from Kampala, the capital city. Administratively the district has got one
county (Samia - Bugwe) and two parliamentary constituencies i.e. Samia-Bugwe North and

Samia - Bugwe South.

Agriculture is the major economic activity in Busia County and the climatic condition of the
region favours production of robusta coffee.The main economic activities include trading,
farming both crop (with sugarcane as the main cash crop) and livestock farming. The Marachi

people in Butula Sub County are culturally known for making of Marachi sofas and pottery.

1.10.2 Time Scope
The study analyzed data and reports of primary schools in Busia district over a period of three

years 2021 up to 2023. The data analysis and report writing process was done in June 2024.

1.10.3 Content Scope

The study investigated why primary school going children in Busia district are dropping out
of school. The researcher therefore studied how Orphan hood, Child Labour, Students’
Educators and Poverty lead to school dropout in primary school children in Busia district.
The study considered the variables in Orphan hood, Child Labour, Students’ Educators and
Poverty.



CHAPTER TWO
LITERATURE REVIEW
2.0 Introduction

This chapter highlights key literature on the topic presented under the sub headings:
theoretical review, orphan hood and school dropout in primary school, child labour and
school dropout in primary school, students’ educators and school dropout in primary school,
Poverty and school dropout in primary school children in Busia District in Uganda. This
provided the researcher varying perspectives from various researchers in this field to draw
comparisons on the topic and determine the literature gaps in different scholars’ work.
MacMilan & Schumacher (2010) state that, literature review is done to establish theimportant
links  between  existing  knowledge and the research  problem  being
investigated,whichenhancessignificanceandprovideshelpfulinformationaboutmethodologythat
canbe incorporated into a new study.Sebatane (2009) also maintains that a literature review

isimportant because it sharpens and deepens the theoretical foundation of the research.

2.1.0 Definition of key terms
2.1.1 Dropouts

Dropoutsarelearnerswhotemporarilyorpermanentlystopattendingschoolbeforecompletinganed

ucationcycle,forexample,primary level.Lekhesa(2007:8) view dropout’s as those learners who
leave school before the final year of
theeducationalcycleinwhichtheyareenrolled,whichcouldbetheprimary level in this case.
Dropout statistics can be used to monitorthe success of schools and identify learners needing
special attention. In addition, statisticswould provide an overall indication of the success of
the educational system. In this study,dropouts are described as learners who have dropped out
for reasons other than

promotion,transfer,completionofschool,anddeath,includingthosewhodroppedoutbecauseofexc
7



essiveabsencefromschool(Lekhesa 2007:8).

2.1.2 School

Aschoolisaninstitutiondesignedfortheteachingandlearningofstudentsorlearnersunder the
direction of educators. Most countries have systems of formal education which arecommonly
compulsory. In these systems, learners progress through a series of schools.Thenames for
these schools wvary by country but generally include primary school for
younglearnersandsecondaryschool fourteen
agerswhohavecompletedprimaryeducation(Longman Contemporary English Dictionary as
cited in Lekhesa 2007:11). There are non-governmental schools called “private schools®.
Private schools may be required when thegovernment schools do not supply adequate or
special education. Private schools can bereligious, such as Christian schools, have a higher
standard of education or seek to fosterother personal achievements. Schools for adults include
institutions of corporate
training,militaryeducationandbusinessschools.Inhomeschoolingandonlineschools,teachingand
learning take place outside of a traditional school building (Longman

ContemporaryEnglishDictionaryas citedinLekhesa2007:11).

2.1.3 Primary school

Lekhanya (2008) stated that, primary school is an institution in which children receive thefirst
stage of compulsory education known as primary or elementary education. Learnersnormally
attend primary school from around the age of 6 until the age of 12 or 13. In someplaces
primary schooling has been divided into lower and higher primary schools. In
thisstudy,primary school is referred toas the compulsory education offered to learners aged
6to 12 or 13 and it starts with grade 1 to 7. When learners have graduated in grade 7,
acertificate is given and that learner is considered to be one who has completed

primaryschoolLekhanya(2008:15).

2.1.4 Primary school education

Primary school education is inclusive of grades. It is considered the building blocks of
alearner’s educational future. The first part of it is in the lower grades. The main emphasis
ofprimary education is to establish a strong academic foundation. If a learner has not

8



benefitedfrom quality instruction in most of these grades, he/she will struggle throughout
middle andhigh school. Primary schools often have after-school programs to reinforce skills
and providetutoring for learners who are behind their classmates Sebatane (2009). The goal of
primaryeducation is to identify learners who are at risk academically and behaviorally and
addresstheir problems before they progress into the upper levels of education. Primary
schools tend to havesmaller classes and have more staff who are trained to notice learning
problems and helplearners overcome them. The importance is that it sets the tone for the
learners™ perceptionsof their abilities, which will remain with them throughout school and
life. It is the place
wherelearnerscanbepositivelyornegativelyinfluencedaboutthedesireandmotivationfor learning.
The major goals of primary education are achievingbasic literacy and numeracy amongst all

learners, as well as establishing foundations in allareasSebatane(2009).

In this study, primary education refers to education provided in schools where the
learnerswill stay in steadily advancing classes until they complete it and move to secondary
or

highschool.Learnersareusuallyplacedingradeswithoneeducatorwhowillbeprimarilyresponsible
for their education and welfare for that year.The continuity with a single educator and the
opportunity to build up a close relationship withtheclassisanotablefeature of the

primaryschooleducation (Lekhanya2008).

2.1.5 Educator

According to Lekhesa (2007:13) an educator is a person who provides education for
learnersand students (adults). The role of the educator is often formal and ongoing, carried
out at aschool orotherplaceofformaleducation.In many
countries,apersonwhowishestobecomeaneducatormustfirstobtainspecificprofessionalqualificat
ionsorcredentialsfroma college or university. Educators may use lesson plans to facilitate
learningby providing acourseofstudywhichiscalled
thecurriculum®. Aneducator’srolemayvaryamongcultures.Educatorsmayprovideinstructioninlit
eracy,numeracy,vocationaltraining,thearts,religion, civics, community roles or life skills. An
educator who facilitates education for anindividualmayalsobedescribedas a personal tutoror,
largely historically, agoverness“.Insome education systems; educators may have

responsibility for learners™ discipline (Lekhesa2007). In education, educators facilitate
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learning, often in a school, anacademy or perhaps inanother

environmentsuchasoutdoors(Lekhesa2007).

Certificate is given and that learner is considered having completed primary school level
(Lekhanya 2008).

2.2.0 Theoretical Literature Review
This study adopted two theories; the psychological theories and Sociologicaltheoryon
deviance. The adoptedtheoriesarediscussedindetailand theirrelationshiptodropouts andtheir

implications forthelearner’seducation is explained as below:

2.2.1 Thepsychological theories

Inanattempttoanalyze

therelationshipbetweenmotivationandbehavior,Mokone&Maphokwane(2011:18) outlined
thefivebasicneedsofhumanbeings in the form of a pyramid divided into the psychological and
physiological needs. Thepsychological needs include the need for affection, belonging and
achievement Lekhanya(2008). Among the physiological needs are food, water, sleep, rest and
activity. These hasimplications for educationbecause iffoodisnotavailableathome,learnerscannot
adjust to the school environment. The results are that the hungry learners cannot cope

withschoolworkand inmost casestheyendupdroppingoutofschool.

The death of a parent/Parents cause physiological issues in children and this leads to children
to find surviving mechanism that violate their right to support I all basic needs. When parents
are living, children have hope and feel secure as they pursue their education. However, the
loss of parents cause physiological damages to the children hence leading to drop out in bid

to such for a better place and living standards that would have been provided by their parents.

Every child needs to be loved, to belong to the group and to achieve goals. Some
educatorsuse authoritative leadership styles in the class, where learners have little to say. As a

result,learners feel they arenotlovedandlackinterestinattendingschool.

2.2.2 Sociologicaltheoryon deviance
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Thisstudyis therefore basedonthesociologicaltheoryofdevianceanddropouts.
Sociologyisthestudyofsocietyasa whole,includingcertain elementsofsociety such as the family
unit,religion and theevolutionofsocialstructures. Sociological theory on deviance anddropouts
wasusedto increase thestudy’strustworthiness sand eliminate research biasthrough its
symmetrical  principles. Sociology is the study of society, its structure,

dynamicsandimpactonhumanbehavior(Mokone&Maphokwane2011).

Deviance means departure from expected norms and values of society.It also means breaking
the rules set by the society. Deviance means deviation from normalacceptable behavior in a
particular situation or society. The generalcauses of deviance leading to school dropouts are
lack of required material for learning such as; uniforms, books, shoes, inadequate health care
and hunger and starvation while at school. These in most cases are due to extreme poverty in
households where children come from. When parents in such low income families forcefully
send their children they subject them to: Compulsory attendance where some learners attend
school through no desire of their own. They may have beenforcibly sent to school by their
parents or guardians against their will.
Subsequently,theresultsofcompulsoryattendanceinclude,amongstothers,passiveattitudestowar

ds education hence dropping out of school; educators’ poor attitude towards teaching causes
frustration in some learners. Students’ Educators contribute a lot on the completion of school
level among children. The poor attitude may force them to leave school before the expected
time and hence leading to high dropout rate. The poor attitude may result from poor and
untimely pay of the remunerations and or the unfavorable working conditions at school
(MOES,2019 report). This study is based on this theory because it is about problems or

controversies that directlyorindirectlyaffectpeopleofasociety inrelation totheir moralvalues.

2.3  Orphan-hood and primary children school dropout

The MOES (2007:69) final report of consultancy on educationpoliciesand programs in
Ugandarelatingto disadvantaged learners statedthat the disastrous AIDS pandemic has
increased the problems for special education
inUgandaintwoways.Firstly,ithasincreasedthenumberoflearnerswhomayberegardedashavingsp
ecialeducationalneeds,inthatorphansarevulnerabletoemotionalandbehavioral problems.

Secondly, the rise in the number of orphans requiring social andfinancial supporthas
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preoccupied authorities and may be absorbingresources
fromwhichthedisabledmightotherwisebenefit. Oflearnerswhoaredoubleorphans,themoststatisti
cal returns for 2006 show 30513 at the primary level. The estimated numbers oflearners who
have lost either one or both parents are much larger; they were reported in
theMOET jointreviewofSeptember2007as 141792atthe primary level.

The Education Statistics Bulletin (2010) revealed that the number of orphans has
beenfluctuating over the years with an increase due to Covid-19 and other related diseases
between 2020 and 2023. Most orphans dropout of schools while others do notenroll in school
at all after the death of their parents. According to the MOES(2020/2021 report to
Parliament)evaluationofUniversal Primary EducationinUganda,thegrowingnumber of paternal
orphans makes it difficult for the country’s education system to reach
itsgoalofeducationforall. Thesurvivingparent,whoisusuallycentraltolearner’seducation,is

forced to look for work to support her family, resulting in children being taken care of
eitherby their grandparents or other relatives. Those caregivers are not always able to
monitorschooling and may not prioritize the learner’s education as it may be with the
natural/biological parents. Eventuallythese learners who experience frequent interruptions

dropout of school in order to seekemploymenttohelpmaintainfamilies.

Lepheane & Maphokwane (2011) explains that, with the multitude ofproblems experienced
by orphaned children, it is quite clear that their rights to survival, lifeand development are
being violated. The situation of these learners does not conform tosociety’s standard ofwhatis
acceptable under prevailingcultural norms forthis particularage group. Cultural practices such
as early marriages violate their rights and make themvulnerable to HIV/AIDS infection and
tend to interrupt their access to education. Schooldropouts are increasing, as many more
parents die as a result of HIV/AIDS, the recent Covid-19 among other related infections.
When thishappens, learners are left to fend for themselves and take on the responsibility of
caring fortheiryoungersiblings.Learners in these situations may become over whelmed by
their new roles and
duties.Finally,theyquitschoolbecausetheycannotdealwiththeconflictingrolesasalearnerand

ahouse keeperatthe sametime.

2.4 Povertyandprimary children school dropout
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There are other reasons for learners not attending school despite the removal of barriers
toschooling which are as comprehensive as they are complex. There is no doubt that there
areincreasingsocio-

economicpressuresthatincludegrowingpovertyandunemployment. Therewerereportsofboys at

the borderstillbeingdeniedaccesstoeducationdespitetheremovalof fees, and girls being hired as

domestic workers due to poverty in the households
(MOES2008).Thelnternational LabourOrganization(ILO)(2011:43)estimated that21.3%
oflearnersbetweenthe ages of10 and 14 in Ugandaare

working,boysasherdersandgirlsasdomesticworkers.

2.3 . Child Labour and primary children school dropout
UNICEF (2023 report)showed that “Child labour is a significant factor that leads to school
dropouts. It is noted that most children after reaching the age of 10 and above prefer making
money other than going to school.According to the Uganda Bureau of Statistics a total of 2
million children approximately 16% of all children are involved in work classed as child labour.
Only limited progress has been made in recent years in reducing the rate of children’s
employment, it decreased by just 1.4% in the period 2006-2012 (UBQOS, 2013). In this perspective
therefore, if child labour is a significant factor in school dropout, it follows that national and local
efforts to improve education participation need also to take account of, and respond to the child

labour challenge.

The government of Uganda has established a legal framework to address child labour. However,
the employers | different sectors have violated this law as stipulated in Employment Act No. 6,
2006 which says that no child below 14 shall be employed other than in light work supervised by
an adult. Light work is permissible from age 12. The Employment (Employment of Children
2012) Act further elaborates provisions on employment of a child.

Child labour is one of the major obstacles to the realization of universal primary education in low-
and middle-income countries. Child labour deprives children of their chances to acquire the
required skills for the development of their potential. This is akin to a child trying to prepare for
an exam while carrying a heavy backpack of worries, fears, and distractions on their back which
affects their desired outcome.According to the International Labour Organization (ILO), child
labour is “work that is mentally, physically, socially or morally dangerous and harmful to children
and interferes with their schooling” (ILO, 2002). Child labour affects children's education

cumulatively since it influences school attendance, skipping of classes, and long-term school
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completion (Boutin & Jouvin, 2022).

Besides stifling individual children's educational advancements, child labour also hinders
actualization of universal basic education, affecting the global village (Goulart & Bedi, 2008).
This mean that the devastating effects of child labour is not limited to the households but has a
significant influence in the global world. The incidence of this phenomenon differs based on the
nature of the country, since there are approximately 160 million children in the world classified as
child labourers (UNICEF, 2022), which manifest as the result of an increase in poverty, political
conflicts, and natural or forced displacement. This latest global estimate of child labour
specifically stated that children between the ages of 5 to 17 years will engage in rigorous labour in
2020 in which 63million girls and 97 million boys will engage in rigorous labour (ILO &
UNICEF 2021).

International Labour Organization (2020) emphasized that 1 in 10 million children engage in child
labour and 79 million children which is almost half of the population of child labour are involved
in hazardous work which endangers their health, safety and psychological development.
Prevalence of child labour is higher in rural areas as ILO and UNICEF (2021) estimated that
122.7 million rural children are involved in child labour unlike urban areas where 37.3 million
children are involved in child labour. Since 2016, the progress against child labour has stagnated
while the absolute number of children engaging in child labour has risen by over 8 million (ILO,
& UNICEF 2021). This could be attributed to a decade of growing gaps between the rich and the
poor which have forced millions of children out of school and into work (Cockburn, 2001). This
has resulted in a decrease in school enrolment as these children find it difficult to combine school
and work. Studies have indicated that children who work are more or less likely to enroll in school
(Beegle et al., 2009; Guarcelloetal., 2006). Furthermore, Putnick and Bornstein (2015) reported
that there is significant negative relationship exist between child labour and school enrolment with
strong indication that the relationship are more consistent for family work and household chores
than work outside the home. However, other studies revealed that child labour has no significant

relationship with school enrolment (No et al., 2012: Ravallion & Wodon, 2000).

2.4 Teachers’ attitude and primary children school dropout

Attitude is a favorable or unfavorable evaluative reaction toward something or someone exhibited
in ones beliefs, feelings, or intended behavior (Myers2022). It is a social orientation and an
underlying inclination to respond to something either favorably or unfavorably. Age, academic
andprofessional qualifications and poor motivation linked to unfavorable working conditionsmay

be determinants of teachers’ attitudes towards the implementation of UPE. On the other hand,
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gender and teaching experience influenced teachers’ attitudes. Marete CElizabeth (2021) argued
that, government should employ more teachers to achieve a teacher-pupil ratio of 1:40; parents to

be enlightened more on their role as far as pupils’ learning is concerned.

The high pupil enrolments experienced after the abolition of fees in early 2000, grossly affected
the teacher pupil ratio hence causing undesirable working environment and creating poor attitude
of teaching amongst the teachers in primary schools in Uganda. The government once again re-
affirmed her commitment of achieving effective and quality education in Uganda, through the
establishment of Education Standards Agency (MOEST, 2003). However, the attitude of teachers
have continued to drop due to the segregated salary increment amongst teachers in Uganda and
this has twigged the ineffective teaching and poor attitude of teachers towards teaching in primary

schools.

Unavailability of facilities to schools both physical and human appear to persist more than before
and hence leading to poor attitude towards teaching amongst the teachers. These challenges have
been a major draw' back in efforts to develop effective ways of implementing quality education
and keeping the teachers attitude towards teaching a key important factor that can lead to reduced

dropouts in primary education.

CHAPTER THREE

METHODOLOGY

2.0 Introduction
This chapter gives details above data presentation and analysis.

3.1 Researchparadigm

A research paradigm is a way of looking at the world, a particular way of thinking about
theworld. It can also be referred to as grammar of thinking, theoretical framework,
theoreticalassumptions, a form of discourses, a meta-theory or a form of rationality (Le Roux
2009: 15).MacMillanandSchumacher(2010:5-

6),assertthatmethodologyissometimescalledresearch  methods  which  areapproachesto
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designingstudies and collectinginformation.The design of a research study begins with the
selection of a topic and a paradigm. Aparadigm is essentially a world view, a whole
framework of beliefs, values and methodswithinwhich researchers work. Thisstudy

wasconductedwithintheinterpretative paradigm.

3.2 Research design

The study adopted aqualitative  research approach. The research design describes the
procedure for conducting the study, including when, fromwhom and under what conditions
the data will be obtained (Schumacher 2010). The
studyconductedafocusgroupinterviewwithparticipantsinthreeprimaryschoolsof Busia District
because a focus group interview is a carefully planned discussion designed
toobtainperceptionsonadefinedareaofinterestinapermissive, non-

threateningenvironment(Lekhesa2008).

A qualitative approach is a type of educational research in which the researcher relieson the
views of the participants, asks broad or general questions, collects data consistinglargely of
words or texts from the participants, and describes, analyses and conducts aninquiry in a
subjective manner (Creswell 2008:46). McMillan and Schumacher (2010:320)claimthat
qualitative researchis an accepted methodology formany important

guestionsandmakessignificantcontributionsto boththeoryandpractice.

Quialitativedesignscanvarysignificantlydependingonthetheoreticalframework,philosophy,

assumptions about the nature of knowledge and field of study. McMillan andSchumacher
(2010:459) explain qualitative as a type of research that refers to an in-depthstudy using face
to face or observation techniques to collect data from people in their naturalsettings. In
qualitative research numerous forms of data are collected and examined

fromvariousanglestoconstructarichandmeaningfulpictureofacomplex,multi-facetedsituation
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(Tsomo,2012:50).

3.3 Population

A population can be described as all possible elements that can be included in the research.It
can be people or TV programmes or curricula or anything that is investigated as the focusof
the research project Chadzuka (2008). MacMillan and Schumacher (2010:129), affirm thata
population is a group of elements or cases, whether individuals, objects or events,
thatconform to the specific criteria and to which we intend to generalize the results
oftheresearch. This group is also referred to as the target population or universe. MacMillan
andSchumacher(2010:461&489)statedthatparticipantsareidentifiedbydescribingthepopulation
of interest and how the probability sample will be drawn from the population. Theyfurther
explain a population as a group of individuals or events from which a sample is drawnand to
which results can be generalized. In addition, a population is a collection of

objects,eventsorpeoples with the samecharacteristicsthat theresearcherisinterestedinstudying.

The population, who are respondents in this study, are the Head Teachers of the three
primaryschools and educators in Busia District region, Uganda, in Berea district. The first
schoolwhichisreferred to asschoolAisa church school,the second schoolisagovernmentschool
and is referred to as school B and the last school is a private school referred to asschool
C.The population for this study was chosen and some participants were used as

thesampleinthestudy.

3.4 Sampling

MacMillan & Schumacher (2010:129 & 490), describes sampling as a group of
individualsfromwhomdataiscollected,oftenrepresentativeofaspecificpopulation. Thesamplecan
be selected from a larger group of persons, identified as the population or can simply refer

tothegroupofsubjectsfromwhichdataiscollected.

A few participants were selected and used as the sampling in the study. From each

school,oneHead Teacher was selected and five educators. That means the sampleconsisted
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ofatotal ofthree Head Teachersand15educators,whichmakesupl18participants.

These participants were chosen for various reasons, including the following: the Head
Teacherswerehopedtohavealltheinformationneededthroughschoolrecordsregardingthedropouts
.Educatorswereexpected to providerich information because they deal directlywith these
learners.A sample could be part of a population which can be involved in thestudy to
represent the whole population (Chadzuka: 2008:05). McMillan and Schumacher(2010:326),
contend that qualitative sampling is done to increase the utility of informationobtained from
small samples. The sample is chosen because it is likely to be
knowledgeableandinformativeaboutthephenomenawhichtheresearcherisinvestigating.Purposiv
esampling was employed in this phenomenological qualitative research study to provide
theresearcher with a sample from whom to obtain the information about factors
influencingprimary school dropout rates in Busia District, Uganda.Rodolo (2008) stated that
the

ideabehindqualitativeresearchistopurposefullyselectparticipantsthatwillbesthelptheresearchert

ounderstandthe researchquestion.

Purposive sampling was employed in this phenomenological qualitative research study
toprovide the researcher with a sample from whom to obtain the information about
factorsinfluencing primary school dropout rates in Busia District, Uganda. According to
Creswell(2008), purposeful sampling seeks information-rich cases for in-depth study and is
used toensure certain types of individuals or persons displaying certain attributes are included
in thestudy. Creswell (2008:183) stated that the idea behind qualitative research is to
purposefullyselectparticipants whowillbesthelp theresearcher to understandtheresearch

question.

Based on the above discussion, the target population in this study was purposively
chosenfrom the large number of the population, meaning few participantswere selected and
usedas the sample for the study. For this study, the researcher needed participants who had
experienced theproblem of losing learners by dropping out of school. The researcher
purposefully selected schools

whichhadexperiencedtheproblemoflearnerdropoutfromschool.Whenconstructingthesample,the
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researcher considered first and foremost the purpose of the study.

From each school, a Head Teacher wasselected and five educators. That means sampling
constituted a total of three Head Teachers andfifteen
educators,whichmadeeighteenparticipants. The researcher interviewedthe participants several
times over a three months period of data collection. The researcher also conductedseveral
follow-up telephone interviews to solve some of the issues that emerged during
theanalysisofthedata. The
researcheralsoconsideredtheavailabilityoftheinformants. Theinformantsin

thisstudywererelativelyeasytoidentifyandlocate.

3.5 Methodsofdatacollection

MacMillan & Schumacher (2010:486), proclaim that data means the results obtained by
theresearch from which interpretations and conclusions are drawn. The focus group
interviewsprovided reliable data on dropouts. The researcher was the interviewer and
maintainedaneutral stance during the interaction with the participants. In this study,
information-
richparticipantswereusedfordatacollection.AccordingtoBerg(2009),thefocusgroupinterviews
help in reaching the parts that other methods cannot reach, revealing
dimensionsofunderstandingthatoftenremainuntappedbymoreconventionaldatacollectiontechni
ques (Nachmais & Nachmais 2008). Interviewing is often done to offer contextual

dataonsettings,interactions orindividuals(Denscombe2007:88).

3.6 Data Collection Strategies
3.7 .1Focusgroupinterviews

The data in this study was collected to address the research questions ofthe study. Thedata
was collected through focus group interviews. According to Nachmais and Nachmais(2008),
a focus group is a form of qualitative research in which a group of people are askedabout
their perceptions, opinions, beliefs and attitudes towards a product, service,
concept,advertisement, idea or packaging. Questions are asked in an interactive group setting
whereparticipants are free to talk with other group members. A focus group interview is
furtherdescribedasaformof interview that capitalizes
oncommunicationbetweenresearchparticipantsinorderto generatedata.A

focusgroupisacarefullyplanneddiscussiondesigned to obtain perceptions on a defined area of
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interest in a permissive, non-threateningenvironment(Lekhanya2008).

Researchers choose focus group interviews because group processes can help to exploreand
clarify their views in ways that would be less easily accessible in one on one interview.They
will also help researchers to tap into the many different forms of communication thatpeople
use in day to day interactions, including jokes,anecdotes, teasingand
arguing.Focusgroupsgaindeeperaccessthanothermethods,revealingdimensionsofunderstanding
that often remain untapped by more conventional data collection techniques,Lekhesa (2008).
To collect data | visited each of the three primary schools and conducted
afocusgroupinterviewineachschool. ThefieldworkforthestudywasdonebetweenOctober and
December 2013. During this time, at least three visits were made to each of thethree

schoolsandagroupoffiveeducatorsandoneHead Teacherwereinterviewed.

3.7.2Field notes

Field notes are the primary type of data. The ethnographer takes notes of observations
andexperiences and later develops them into detailed, formal field notes (Lekhesa
2007:82).Field notes also involve interpretation and are part of the analysis rather than the
datacollection(Densecombe2007:88).AccordingtoBogdanandBiklen(2007)PitneyandParker

(2009), field notes are taken throughout the observations and are focused on what isseen.

3.8 Dataanalysis

Data means information about a sample and ,,collection means gathering information.
Rawdata cannot provide the required answers to the research questions, unless it is
organizedintomeaningfulpatterns.Thedata
collectedwasanalyzedandsynthesizedinordertodevelopefficiencyinthe presentation of findings.
The findings were then analyzed using categories that emergedduring the focus group

interviews. Data was transcribed and coded and, from this variousthemes emerged.

McMillan & Schumacher (2010:367), declare that qualitative data analysis is primarily
aninductiveprocessof organizing attain tocategoriesandidentifyingpatternsandrelationships
among the categories. In this studythe collected data was structured by
usingopencodesanddevelopingthemesandcategoriestoaddressthemainquestionofthestudy, and
how these phenomena can be solved. The repetitions in the themes

acrossparticipantsweretaken asshared understandings(Bell2010:211).

The researcher analyzed the data collected and the data was transcribed in detail in order
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toallow for optimal understanding of participants” views and experiences after which it
wascodedbecausecodingreducesinformationinwaysthatfacilitateinterpretationsofthefindings(
Wilson 2009:104).

3.9 Credibility

The credibility criteria involve establishing that the results of the qualitative research
arecredible or believable from the perspective ofthe participants in the research
Mqulwana(2010:61). Thepurposeofqualitativeresearchistodescribeorunderstandthephenomena
of interest from the participants™ point of view. Only they can legitimately judge the
credibilityof the results. According to Creswell (2009:191), the use of rich and thick
description

willtransportthereaderstothesettingandgivethediscussionanelementofsharedexperiences.Lekhe
sa (2007) explain that for the research findings to be credible, a

detaileddescriptionofthesetting andallthe stepstakenshouldbeprovided.

Inthisstudy,theresearcherhasprovidedadetaileddescriptionofthesettingandallcomponentsofthep
opulationinthisstudy.Thestepstakenarealsodiscussed.
Furthermore,RubinandBabbie(2007:103)definecredibilityastheextenttowhichanempirical

measureadequately reflects therealmeaningof theconcept underconsideration.

3.10 Authenticity

Authenticity refers to the extent to which the researchers fairly and faithfully show a range
ofdifferent realities (Bray 2007). To ensure authenticity of the study, negative information
thatruns counter to the themes and the tone of the participants was offered (Creswell
2009:192).In this study, all information thatran counter to the themes was presented in as

realistic away aspossible.

3.11 Limitations

This study was limited to the Busia district in Uganda. The study was conducted with the
participants from one district asit’s where the issue of school dropout emerged most in
Eastern Uganda. Including other districts would incur more costs and require more time than

anticipated. Due
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tothelimitedresearchconductedonUgandaprimaryschools,someoftheliteraturethat was
consulted for the purpose of this study reported mainly on secondary data though there was
integration with primary data. Due tothe limited scope of the research, the emotional

difficulties experienced by learners whodropouts werenotincludedinthe study.

3.12 EthicalConsiderations

The researcher explained the purpose ofthe research to the participants and allowed themto
ask questions before conducting the study.The researcher informed the participants thattheir
participation in the study was voluntary and those who did not wish to participate werefree to
decline the invitation. The participants’ consent to participatevoluntarily in the study was
considered. The researcher informed the participants that all the information
thattheydisclosedwouldremainconfidentialandanonymous,andnameswouldnotbementionedin

the study.
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Table4.2Descriptionsof participants

INSTITUTIONS | TYPE OF SUBJECT LOCATION | GENDER
SCHOOL AREAS
SCHOOLA Registered as a All primary school |Busia Town Males and females
Government subjects | Council
primary Busia
school District
SCHOOLB Registered as a All primary school | Majanji Males and females
government subjects | Busia
primary school District
SCHOOL C Registered as a All primary school |Buhehe Males and females
Community subjects | Busia
primary District
school
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SCHOOLA

This school is situated in Busia town council Busia District;Learners in this school are from
within the town council and other villages surrounding the town council. The school

operatesfromprimarylto7andisthemainstreamprimaryschool. Thelearners’agesrangefrom6to

18. The school caters for normal and the disabled learners. The learners are placed in
thisschoolthroughtheirparents’choice.Alllearnersaredayscholars;thereisnoboardinginthis

school. This is a government aided school. In this school, all learners’ mother tongue is
Lusamya Lugwe but the language of teaching and learningis English with little Swahili being

near Kenya.

SCHOOLB

SchoolBis alsoaprimaryschoolsituatedinMajanji Busia,Busia District,andlearners are from
surrounding villages. The school runsfrom primaryl to 7. Learners’ ages range from 6 to 15.
All the learners in this school areplaced there by their parents. The school is a government

aided and it offersall primaryschoolsubjectsandit isamixedprimaryschool.

SCHOOLC

Thisschoolis acommunityprimaryschoolsituatedatBuheheinBusia
District.Learnersinthisschoolarefromthesurroundingvillages. Theschooloperates from primary
1 to 7. Learners’ ages vrange from 6 to 15 and learners have
beenreferredtothisschoolbytheirparents.Somelearnersaredisabledinthisschool. The school
offers subjects that are taught in the other primary schools. The schoolfalls partially under the

government because, in most cases, the government sponsors theschool.

4.1 RESEARCHFINDINGS

Althoughtheinterviewmethodshaveadvantagesanddisadvantages,itenablestheinterviewer  to
follow up on incomplete or unclear responses by asking additional
probingquestions(Tsomo2012).Focusgroupinterviewswereusedtocollectdataonfactorsinfluenci

ngprimary schooldropouts inBusia District. Thefollowingthemesemerged:
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Table 4.30pen-codesemergedfromthefocusgroupinterviews

OPEN-CODES | SUB-CODES CODES

Orphanhood Deathofparents Caring for siblings,headingfamilies and providingfamily
Income

Childlabour Poverty Poor school condition,familyfinancialsituation and
unemployment.

Teachers’ Unqualifiedand low Driveawaylearners,lackguidance,havelowqualitywork,notco

attitude motivated educators | mmitted,lackclassroom

Managementskills.

Poverty Low educational level Low educational levels of parents,homelessness, it is

ofparents
unemployment

challenging toplace poor learners in
classrooms,donotcompleteassignments,study
fortests,can’tconcentrateorfocusandareunabletointeract with
peers and adults.
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Table 4.4Keyforinterpretingfindingsfromthe focusgroupinterviews

Keyofabbreviations

P:participants
P1-6Focusgroupl
P7-12:Focusgroup 2
P13-18:Focusgroup3

Forexample, P1 will refer to participant 1

The different themes that emerged from this data were used to gain an understanding of
thefactors influencing primary school dropouts in Busia District, Uganda. The data from
thefocus group interviews was first analyzed and the relevant themes were identified. Some
ofthethemesthatemergedwereconfirmedthroughfieldnotes. Atacertainpointdatabecame

saturated and there was no need to continue interviewing participants as

answerswerebeingrepeated.

Field notes were also used as a method of data gathering, where the researcher takes notesof
observations and experiences and later develops them into detailed, formal field notes.
Theresearchertookfieldnotes throughout theobservationsandfocused on what was seen
(Bogdan & Biklen 2007; Pitney & Parker 2009). Thethemes emerged from the focus group
interviews, and field notes. The themes that
emergednotonlyaddressedtheresearchquestionsoutlinedinthe

tool,butalsoprovidedinformationonthehome-relatedsituations fromwhich

thedropoutlearnersare coming from.

The factors influencing learner dropout in primary schools varied. The themes that
emergedfrom focus group interviewsare discussed in the following sections and are

complementedby observations.
4.2 Orphan hood

Most of the participants indicated that they had many orphans in their schools, most of

whichdropped out because of the statusofbeingorphans: “I had learners who were
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doubleorphans in my class. They lack many things related to school, for example: uniform,
shoesand most of the time comes to school untidy, does not do their homework, does not
activelyparticipate in class activities and end up dropping out of school” (participant 11).The
MOES (2007:69) stated that the rise in the number of orphans requiringsocial and financial
support has increased in district at the border and those in landing sites. Participants stated
that these learners need to quit school to take care of their siblings aftertheir parents death.
Participants 6 explained that “normally the older child stepsup andassumes a parental role by
being head of the family in different ways such as working asdomestic workers for girls,
being housekeepers or, the worst, by being sex workers”. Boysbecame dealers at the border
and later move to Kenya for “Magendo” (black Market). The Statistics as per UBOS (2021
report) showedthatthenumberoforphanshasbeenfluctuating over the years at the boarder point
districts and the landing sites in Uganda. There has been a miner decline in enrolment of
orphans from2008-2011. That means most of them dropped out from schools while others did

not enroll atschoolatallafterthe deathoftheirparents.

The majority of the participants from all the three focus groups indicated that Orphan hood
leads to many learnersdropout of school as it’s associated with absenteeism for some couple

of weeks in search for survival.

4.6 ChildLabour

Another group of learners who are not participating in schooling is one that involved
inemployment. The majority of whom are gold miners, black market traders, herd boys or
domestic workers. From a human rightsperspective, child labour robs children of their
childhood (MOES2008). “There is a problem of child labour in my school which promotes
learner dropout in the school. In many cases in my school we discovered that when a learner
dropped out ofschool, it is not necessarily because of the irresponsible parenting, but it is due
to the familyfinancial situation” (Participant 15). Participant 9 further explained that “when
learners leaveschool, they become potential workers. In fact, many learners have to work to
go to school;otherwise they could not afford the tuition and other fees as associated with
attendance”.Participant 17 indicated that “some learners in the school have to acquire an
educationthrough the support of the working siblings. The learners work and often abandon
school tobetter their family’s condition and to ensure the survival of their family and

themselves”.Participant 15 indicated that “schooling problems also contribute to child labour,
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whether dueto the inaccessibility of schools or the lack of quality education that spurs parents
to entertheirchildreninmoreprofitable pursuits. The
lowqualityeducationoftenmakesattendancea waste of time for the learners. As a result, parents
find no use in sending their children toschool when they could be home learning a skill and
supplementing the family income”.Participant 16 further indicated that “the poor conditions
in their school contributed a lot
tolearnersdroppingoutofschooltodochildlabour”. Thepoorconditionsresultinhighlevelsof

disruption and declining quality and eventually learner’s dropout of school (MOES2008:10).

4.7 Teachers’ attitude

Theparticipant  14indicated that teachers’ attitude contribute a lot to learners
droppingoutasthey neglect thelearnersand leave themlackingguidance. They arenotcommitted
to ensuring that all learnersachieve their full educational potential and do
notestablishfair,respectful,trusting,supportiveandconstructiverelationshipswithlearners. The

Teachers’ attitude is poor most of the time.They do not understand use range of teaching
approaches,  classroommanagementstrategies are not employed,and they do
notfollowtheassessmentrequirements and arrangements for the subjects”.Lekhesa (2007)
outlined that lack ofinterest by educators is considered as the general causes of deviance
leading to schooldropouts.  Learners™ confidence has to be earned; failure to earn their

confidence may leadtodropout.

The participant 17 stated that “ due to the poor Teachers’ attitude, they are ill-prepared, do
not set and assesshomework, fail to establish a purposeful, safe learning environment which
complies
withcurrentlegalrequirementsand,mostly,theyfailtomanagelearners’behaviorconstructively by
establishing and maintaining a clear and positive framework for discipline”.Teachers have to
understand that they are in school for the Ilearners and they are
expectedtoactinthebestinterestofthelearners(Lekhesa2007).0Oneoftheparticipantsacknowledge
dthat*“Mystudenteducatorconfessedthatshewassupposed to do assessment but she did not,
whichpushsomealreadyvulnerablelearnerstodropoutinsteadofsupporting them (Participant 9).
The participant 5 stressed that“the attitude of teachersresultinfailingtopromotelearners’self-
control,independence and cooperation through developing their social, emotional and
behavioralskills and in the long run its found to be the main cause of learner dropout”. The

participant 18 indicated that“there are many parents’ cases at the Head Teachers’ offices
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whereby they appeal to the school to takecare of these problem and that most of parents
complained that they do not like theTeachers’ attitudes as they seem to be destructive and
disastrous hence affect the teaching of their children” Participant 16 clarified that “it is the
country’spolicy of education that the Teachershave to practice effective teaching in their
schools. However, Parents threaten to take their children to theschools wheretheTeachers’
attitude havepositive attitude towards teaching than sending their children to teachers who
have negative attitude towards teaching”.

The poor attitude of teachers and the poverty levels of households cause child abuse and
neglect. Neglected learners score lower onreadingand tests. They
exhibitmorelearningdisabilitiesandaremorelikely torepeat a class. As a result a child may feel
obliged to drop out of school. “Neglected learners perform  poorly”
(Participantl5).Participantl testifiedthatastheHead Teacher in the school,” 1 experience a
huge challenge of learners dropping out of school dueto neglect. When making follow-up, in
many cases it was found that thoselearnerswere stayingwiththeirrelativeswhowere
physicallyabusingthem”. “The abused and neglected learners showed many warning signs
before dropping out
ofschool. Thesignsincludeasuddenlackofinterest,depression,moodswings,writingthatshowsdes
pairandisolation,lackofangermanagementskills,talkingaboutdeathorbringingweaponstoschool.
Thelearnersthereforedecidedtoquitschoolandescapetothestreetswherethereisfreedom”
(Participant12).

According to the MOES (2018),it is educator’s responsibilities to make education attractiveto
learners by creating a learning environment, in which they recognize the intrinsic worth
ofalllearnersintheclassroomthroughachild-centeredandinclusivecurriculumbecause  children,
need to feel safe, secure and cared for. Failure to observe that, then expect absenteeism and
hence forthe
dropout.Theparticipant13saidthat“learnersfellbehindtheirschoolwork,gotdiscouraged and
ended up quitting school.The participants 4 indicated that “learners with chronic absenteeism
stay away from
classduetofeelingsofdisconnectednessandinadequacy,andhavemoredifficultyformingrelationsh
ips and participating in school activities. These learners feel disconnected fromacademics and
believed that the lessons are not relevant to their lives” since the teachers’ attitude do not
attract them to think positive. The following quotewas similar to the responses from the other
six participants: “Most learners who dropped outin my class were disconnected. They were
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bored; never volunteer to do any activity throughout the lesson or to answer any question.
They fellbehind their classmates and lack confident to do anything in their presence”
(Participant 16).The participant 6 stated that “disconnected learners lack accountability which
can lead tobehavioral issues and poor academic achievement many learners with excessive
absencesweredealing with poor attitude to attend school due to the attitude of the teacher at

school”.

4.8 Poverty

The International Labour Organization (ILO) (2011), estimated that 21.3% of
childrenbetween the ages of 10 and 14 in Uganda are working, boys as casual laborers and
girls asdomestic workers. This is due to high rate of unemployment and poverty in Uganda,
mostchildren quit school to maintain their families. Poverty is considered by the majority of
theparticipants as a major risk factor for school dropout. Some of the factors related to
poverty that may place alearner at risk for academic failure are being very young, low
educational level of or singleparents, unemployment, abuse, neglect and poor attitudes of
students’ educators. Poor learners do not completeassignments, do not study for tests or do
not come to school prepared to learn because
ofpovertyrelatedcircumstancesinthehomeenvironment.Poorlearnersareunabletoconcentrate or
focus. They are unwilling or unable to interact with peers and adults in schoolin an effective
manner. Participant 4 stressed that “most of our learner’s dropout because ofpoverty. They
come to school with empty stomachs and were always tired in the class duringlessons and yet
they walk to and stay in school on empty stomachs. Theylack almost everything related to
school because their parents cannot affordthem. They always miss the educational trips and

feel uncomfortable when others discussthetrip intheclass anddecided to drop outofschool”.

One participant stated that, “the poor learners have difficulty in making friends. They behave
in a hostile manner or aretotally withdrawn due to past attempts at making friends. They also
come to school with norecords from their previous schools and it is difficult for schools to
track down this
privaterecords.Educatorshavenoclueastowhattheselearnershavebeentaught.ltischallenging for
schools to place poor learners in classrooms and get the additional servicesthey may need.
Even if the placement is successful, they likely move again within the schoolyear or quit
school completely” (Participant 10). The MOES(2008)statedthatthereareincreasingsocio-
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4.9

economicpressuresthatincludegrowing,poverty and unemployment. There were reports
ofchildren still being denied access toeducationdespite the removaloffeesdueto povertyinthe

households.

DISCUSSION

ThisstudyexaminesthefactorsinfluencingprimaryschooldropoutsinBusia District,Uganda. The
participants indicated that the majority of these learners dropping out of schoolare orphans;
therefore, the older learners need to quit school to take care of their siblingsafter

theirparents“death.

Teachers’ attitudedoes not give them room to associate withlearners;educatorsdonothavetime
for learners as they do not take up their right and respective expected roles. Educators often
do not provide the support and extratime thatthelearnersneedbecausethey arenotin mood

always.

Poverty is also considered as one of the main factors which contribute to learner
dropoutsbecause poor learners do not enjoy school; instead, they become shy and bored.
Parents have significant impact on learners’ learning and development processes. Therefore,
their economic status contributes much on their academic progress or regress. Lekhesa
(2007:40) further proclaims that another factor perpetuating high rates of
schooldropoutsincludelackofparentalsupport.Qualityofparent-educatorinteractionhaspredicted
improvement in learner’s behavior and achievement. An engaged parent noticesthere flags
leadingtolearnerdropoutand mayinterveneimmediately. But the findings here showed that
poverty and poor households have contributed to dropout. Because of low or insufficient
family income or a family’s financial situation, learners have toleave school and become
potential workers in order to support their sibling’s education andmaintain the family income.
This was in line with the MOES (2008 report) which indicatedthat,thefamily social economic
background conditionsare key contributors to dropout.In addition to that, neglected learners
performworse than their counterparts and decide to quit school and escape to thestreets where

there is freedom. This is similar to what Lekhanya (2008) stated that, an abused or neglected
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learnermayfeelobligedto drop outofschool.

Teachers’ attitude are also contributing factors to dropout since the teacher is always ill
prepared, do not set or assess homework, and do not establish apurposeful and safe learning

environment which complies with current legal requirements.

410 CONCLUSION

This chapter has explored the findings and discussions on the factors influencing
primaryschool dropouts in Busia District, Uganda. It is clear that the empirical findings prove
thatprimary school Head Teachers and educators are experiencing learner dropouts due to
schooland home related problems affecting learners. The researcher believes that all
threeschools are aware of the problem and are trying their best to decrease the number of
learnerdropouts. The researcher hopes that with a proper management of the factors that lead
to school dropout, more learners can beeasily prevented from dropping out of school and they

would be able to get support whenneeded.

It emerged from the empirical findings that learner dropouts in this region are caused
byschool related problems such as Teachers’ attitude and then
homerelatedproblemssuchasorphanhood,poverty,and childlabour. Thesefactorsare complex
issues which should be handled by skilled people. It is essential that learnerswith problems
must at an early stage get professional help. Based on the research findingsand discussions in
this chapter, the limitations, implications and the conclusions of the

studywillbepresentedinthe nextchapter.
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CHAPTERFIVE

SUMMARY,RECOMMENDATIONSANDCONCLUSIONS

5.1 Introduction

This chapter presents summary of findings, conclusion and recommendations drawn from
results in chapter four. The study was conducted to discover the factors influencing primary
school dropouts inUganda and to find the remedies which will benefit everyone in the field of

education inUganda,especiallyplanners and managers of learnersinprimaryschools.

5.2  Summaryand Conclusion of Findings.

The major finding from this study show that “orphan hood, child labour teachers’ attitude and
Poverty leads to school dropout in primary school children in Busia District. All the four
variables are said to be significant influencing factors to school dropout in primary school
children in Busia District in Uganda as summarized below;

Theyproved to be school related and home related. Of particular value with reference to
theinterviews is that participants perceived orphanhood as one major cause of dropout among
the many other factors. They indicated thatthere were many orphans in their schools most of
whom dropped out because of the state ofbeing orphans. These learners need to abandon
school to take care of their siblings after theirparents™ death. The total number of orphans

which was provided by the participants fromthe selected primary schools in Busia was144.

Poverty was considered by the majority of educators from the selected primary schools as the
most key at riskfactor for school dropout. These participants claimed that poor learners do not
complete assignments, do notstudy for tests or donotcome toschool preparedto learn because
ofpoverty relatedcircumstances in the home environment. The participants from the schools
agreed that poorlearners come to school with no records from their previous schools and it is

difficult forschoolsto trackthe recordsdown.

The findings point to financial constraints as the most prominent factor explaining both non-
enrolment and high drop-out rates. Approximately 81% of the households’ lack of money
was the reason why their children dropped out of school, while 58% claimed financial
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constraints was the reason their children never enrolled in school in the first place. Other
major indicators resulting in low enrolment rates and high drop-out rates include child’s
involvement in domestic work, long distances to school and child’s obligations towards the

family business and family farm.

Most educators said that they have discovered that an engaged parent notices the red
flagssuch as failing marks or poor attendance from a learner. According to these educators,
theimportant intervention opportunities are missed by the busy and the ignorant parents and
thelearner continues down a path that leads to dropping out. The majority of participants
fromeach of the focus groups agreed that parental involvement is the biggest problem facing
theirschools because they are dealing with an unsupportive community due to poverty.The
educators indicatedthat the learners with unsupportive parents always have lower grades,
lowertestscores,poorschoolattendance,lowmotivation,poorandlowself-

esteem,higherratesofsuspension and have more instances of violent behavior, which are all

the major factors ofdroppingout fromschool.

A few participants from the focus group interviews indicated that there is a problem of
childlabour in their schools which promote learner dropouts. Other educators found out that
manylearners have to work to go to school; otherwise they could not afford the requirements
and otherfeesasassociatedwithattendance.Somelearnersintheschoolhavetoacquireaneducation
through  support from their working siblings. Most educators from the
interviewsindicatedthatschoolproblemsalsocontributetochildlabour. Theyindicatedthatthe poor
conditions in their schools contributed a lot in learners dropping out of school to

engageinchildlabour.

A few participants from each of the focus groups ofeach school indicated that Teachers’
attitude contributedalottolearnerdropoutintheirschools. Theysaidthattheseeducators cause the
learners from schools into the streets because they lack guidance,arenotcommitted to
ensuringthatall learnerscan achievetheirfull educational potential land do not establish fair,
respectful, trusting, supportive relationships with learners. Theseresults in failing to promote
learners™ self-control, independence and co-operation throughdeveloping their social,
emotional and behavioralskills. These were found to be many of thecontributing
factorsoflearnersdroppingoutintheseschools. Approximately 28% of the participants reported

that a child’s lack of interest in school contributed to high drop-out rates, while 20% claimed
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that teachers’ poor attitude towards teaching was a major factor. Busia has the highest
proportion (53.1%) of respondents that listed working on the family farm or business as a

reason why children drop out of schools.

5.3 Recommendation

From my informal conversations with educators, the researcher realized that the educators
needed to work very hard to build positive relationships with their learners in order to gain

their trust so thatlearnersmayfeelfreetodiscussanyissuewiththem.

School administration should ensure good working conditions and motivation of teachers to

build a positive attitude towards teaching with the teaching staffs.

Government should provide necessary learning materials for pupils in schools and timely

delivery of teaching learning aids for effective teaching and learning process.

Government should ensure active laws andpoliciesregarding child labour, and ensure all
persons engaging children in labour be punished and where possible such companies’ license

be revoked.

54 RecommendationsforfutureResearch

. A future study could be undertaken on dropouts in secondary schools, in rural
andurban areas in Uganda. This would give an opportunity to compare the situation
ofsecondary schoolsand primaryschools.

. Effect of border trade on the learners attendance in border schools in Uganda

. Effect of Social economic status of teachers on their performance in primary schools

in Busia Municipality, in Uganda

5.5  Thelimitationsofthisstudy

A qualitative research design was used to investigate the causes of primary school dropoutsin

Busia District, Uganda.
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Given the explanatory nature of this study, a qualitative research design was
purposefullychosen with a small sample. Purposeful sampling was conducted to ensure that
the

selectedparticipantswerehomogenousandwouldbeabletomeetthenecessaryresearchrequirement
s. The study focused on a specific population, namely Head Teachers andeducatorsin selected
primary schools and for this reason care should be exercised in generalizing the findingsto
other context. However, the findings are sufficient to make meaningfully recommendations to

theMinistry of education and sports.

The study was limited to only three primary schools in the Busia District in order to save
costs. The participants per school were only the Head Teacher and
fiveeducatorsinterviewedandtherewerenolearnersandtheparentstorepresentstheiropinionsabout

thisphenomenon.
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APPENDIXA: Questionnaire
Preliminary information

1. Designation of respondents (headtecher, pupils, Educator) ..................... Tick one
2. Age group. Tick one (10-20, 21-30, 31-40, 41-50)

3. Date Of INECIVIEW . . oottt et e e e e,

PART ONE
Tick only one answer (YES or NO)
1. Do know of any primary school learner who left school and is at home?
A YES
B NO

2. Does the education system has any plan of do away with the factors leading to school
drop out?

A YES

B NO

PART TWO

1. Do you think the parents and teachers are happy with the children who drop out of school?
(Tick one answer only)

A YES

B NO

C | DO NOT KNOW



2. Does the local community of Busia District helped the Primary School Drop out to be self-

reliance?
A YES
B NO

C I DO NOT KNOW

Explain your answer

3. The problem of school dropout should not bother anybody as long as they can find what to do

to live.
A TRUE
B FALSE

C | DO NOT KNOW

Explain your answer

PART THREE
FOCUSED GROUP DISCUSSION

1. Which category of learners drop out of school more, boys or girls? Why is it so?

3. What do you think are the factors influencing school dropout in Busia District? Why do you

T V{0 PP PRR PSP

4. How can the Busia Community without Government improve lives of School drop

(01U | Y TP

5. What advise can you give to Education system about how to solve the problem of school drop

0 11 |
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